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This paper explores choices of feedback, the use of motivational strategies to increase the 
effectiveness of feedback, and the importance of understanding student / teacher beliefs about 
learning. One guiding principle of feedback is that it motivates students to change and improve. 
Dornyei (2001) describes human behavior as consisting of direction and magnitude (intensity), 
with motivation concerning both of these. Motivation helps to determine the choice of a 
particular action, and affects the effort and persistence expended on it. Given that teachers are 
often making choices for their students, one theoretical approach that can help formulate 
reflective understanding and action, is the Self Determination Theory of Deci & Ryan (2002). In 
SDT, motivation can be seen as extrinsic when externally regulated by the teacher, and intrinsic, 
where the learner is self-determined and self-motivated to participate in and complete a task. In 
the ideal learning situation the choices and approaches made by the teacher can contribute to the 
intrinsic motivation of the student. At the other end of the spectrum is a learning situation where 
choices made by the teacher affect student motivation less positively because they are seen as 
externally regulated. When student`s fail to identify with a task, they are sometimes less self-
determined to expend energy on it, which is a condition of amotivation.  
Feedback in the form of Lecture (Instructional Feedback), Practice Activities, and Self 
Reflection (Self-Check worksheets), was given to the students before and after discussion 
activities. A questionnaire was then used to evaluate the effectiveness of the feedback, with the 
students writing qualitative statements explaining which kind of feedback they prefer. The 
purpose being to raise students’ awareness of the relevance of feedback, the different types of 
feedback used, and so enhance the student’s ability to understand and respond to feedback 
actively. Following two lessons of this mediated activity, feedback was given in a third lesson 
on discrete function use. Students then participated in a discussion test and usage of functions 
were recorded and enumerated. The findings indicate that classes that received feedback and 
answered the awareness raising questionnaire performed better than classes given only feedback. 
Based on the qualitative statements of the students, as part of the reflective nature of this project, 
a second questionnaire was developed to explore student and instructor beliefs about feedback. 
 
INTRODUCTION 
The EDC classroom focuses on communicative student centered learning, which for many 
students is a shift away from the more teacher centered learning approach of High School where 
the emphasis is on grammar, vocabulary and preparing for entrance exams. Studies by 
Richardson (2011), Broah, (1996), Brown (2009), Horwitz (1988), Kern (1995), Shulz (2001), 
show that by the time students enter university they will have acquired ‘beliefs’ about language 
learning. One conclusion from these studies is that differences in classroom practice and 
language learning beliefs need to be considered. Departmental surveys show that the majority of 
students respond favorably to the EDC course and are highly motivated. What is less clear is 
how effective different teaching methods and techniques are in improving responsiveness to 
feedback and student performance in discussions.  An earlier pilot study into choice of feedback 
found that many students prefer instructional lecture style feedback perhaps because it matches 
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the teaching methods they are used to. However, based on my own and other teachers` 
observations, during teacher centered instructional feedback, following a communicative activity, 
many students often seem to `switch off.` The students may be enjoying some `downtime,` after 
a communicative activity, but this behavior can also be interpreted as ‘amotivation’ because 
many of the students were not acting on the feedback and improving their performance. The use 
of Self-Check worksheets and Practice Activities form part of a more student centered approach 
to feedback. However, these approaches may not necessarily provide students with the `How` 
and `Why` that teacher centered instructional feedback imparts. To understand this more, as part 
of an ongoing reflexive process of teaching, based on research methods that focus on both the 
learner and teacher, Richards & Lockhart (1996) Allwright & Hanks (2009), this paper focuses 
on two reflective questions about learning. 
1. Do reflective activities such as students evaluating feedback and expressing their beliefs, 
increase the effectiveness of feedback?  
2. By the end of a course what similarities and differences are there between instructors and 
students’ beliefs about feedback? 
 
METHOD 
In week three of the course, after the students had become familiar with the lesson flow and 
method, Self-Check worksheets (fig.1.1) were given to the students after Discussion 1. 
 
Self-Check Sheet 
(4=Yes very well. 3=Yes often. 2=Yes sometimes. 1=Not often. 0=Not at all) 
During the discussion practice, … 
 
Dis. 1 Dis. 2 
1. Did you check if everyone has finished using today’s 
function? 
(e.g. Does anyone want to comment?/Would anyone else 
like to add something? etc.) 
  
2. Did you change topic? 
(e.g. What shall we discuss next?/Why don’t we talk about 
~?  etc.) 
  
3. Did you support your opinions and ask questions using “If 
…, …”? 
(e.g. If I could choose, I would study abroad./If you were his 
friend, what would you do? etc.) 
  
 
Figure.1.1 Example Self Check Worksheet (Items 4-7 removed due to space constrictions) 
Yokomoto K (2011) 
 
Students rated their use of the discussion functions, discussed their good and weak points with a 
partner and set a goal for the next activity, Discussion 2 Preparation. After the Discussion 2 Prep 
activity, students were given Lecture feedback which highlighted weak usage of functions and 
how to improve upon them in Discussion 2. Following Discussion 2, at the end of the lesson, a 
questionnaire (appendices 1.1.) was given to the students. The questionnaire was given to 8 
classes (n=58), with 2 classes (n=15) receiving identical feedback lessons but without the 
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questionnaire. The questionnaire asked the students to answer four awareness raising statements 
‘Yes’ ‘No’ ‘Maybe’ about the Self-Check feedback and Lecture feedback. Students then made a 
choice as to which type of feedback they preferred and wrote a qualitative statement explaining 
why. 79% of students preferred Lecture feedback over Self-Check, so in week 4 students were 
given the same questionnaire and asked to rate Lecture feedback, given after Discussion 1, and 
Practice feedback, used after Discussion 2 Preparation, with 56% preferring Practice and 44% 
preferring Lecture feedback. Based on student’s responses to the questionnaires, in week 5’s 
classroom activities before the Discussion Test, all 10 classes were given feedback consisting of 
a combination of Lecture feedback followed by Practice. Feedback focused on the discussion 
functions of Checking Meaning:  ’Do you understand?' 'Yes I understand.' And Checking If 
Everyone’s Finished: 'Does anyone want to comment?’ Students were told how, after they have 
given their opinion, to combine and ask these questions to check that other students’ have 
understood them, and to ask for comments on their opinion. When listening, students were 
encouraged to respond by saying if they did or didn`t understand. A third function of Discussing 
Possibilities was also covered in the feedback. Students were given examples of how to support 
their opinion using `if` clauses. Students were then given the opportunity to practice these 
functions by discussing some of their ideas from the previous discussion activity. Later in the 
second 45 minutes of the lesson students participated in a group discussion test and usage of all 
these functions was recorded using the EDC Discussion Test Score Sheet. 
For the second part of the study an end questionnaire was given in week 14 to students 
of 10 classes (n=62 male 36, female 26) to compare my student’s views on feedback with the 
views of other teachers on the English Discussion Course (n=35 male 23 female 12). I had 
taught my students using all three types of feedback on a regular basis from weeks 2 to 13. The 
questionnaire asked both students and instructors to rate on a Likert scale of 1-5 (Strongly Agree, 
Agree, Neither Agree nor Disagree, Disagree, Strongly Disagree) how important it is to do each 
type of feedback activity (Lecture, Discussion, Self-Check) following a Discussion Activity. 
Students and instructors were asked to decide which type of feedback they liked/used most and 
to reflect and write qualitative statements why. Their answers were collated and analyzed for 
natural units of meaning, reoccurring themes, plausibility, causality and coherence, and 
integrated into a summary of student and instructors beliefs about different types of feedback. 
 
RESULTS 
The results of the first study into raising students’ awareness of feedback show, that in all 
categories being evaluated (fig 1.2) the mean averages of students who were given feedback and 
the reflective questionnaire were greater than those students given only feedback. For interactive 
communication skills, where simple usage of function phrases to facilitate interaction was being 
measured, students performed better as speakers than listeners. For use of ‘If’ clauses, requiring 
students to formulate and support their own ideas, the difference between the two groups was 
marginal, possibly due to the fact that students were able to see the discussion test topic 
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Function Usage & Test Score in Discussion Test (Mean averages in brackets) 
Given Feedback & Questionnaire n=57 Given only Feedback n=15 
 
Use of Negotiation of Meaning Phrases & Checking if Everyone’s Finished 
Listener Speaker Total 
86 (1.508) 109(1.912) 195(3.421) 
   
 
Listener Speaker Total 
14(0.933) 26(1.733) 40(2.666) 
   
 
 
Use of Discussing Possibilities using ‘If’ clauses 
49 (0.86) 12(0.80) 
 
Discussion Test Score Mean Average 
23.263 21.866  
Figure 1.2 Function Usage & Test Score 
 
The results of the second study show a difference in beliefs between instructors and 
students.  Though both teachers and students were asked to make a choice as to which type of 
feedback method they ‘prefer’ (students) or ‘use most’ (teachers), nearly a third of teachers 
responded that they did not use one type ‘most’, and indicated that they used mixed or combined 
feedback. So a 4th case of ‘Mixed Feedback’ was included for teachers in the results (fig 1.3)  
 
 
Figure 1.3 Student Preferences & Instructors Use 
 
Teachers, who made a specific choice as to one preferred feedback method, went on to 
qualify their choice by writing that they use a mixture of feedback techniques. The purpose of 
the questionnaire was to draw out reasons for each type of feedback.  Given that teachers are 
under time constraints during the lesson, making decisions on using one type of feedback over 
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another may be based on beliefs about teaching and the learning situation. However it emerged 
from the study that choosing one form of feedback as a preference belies many teachers’ beliefs 
about feedback. Many teachers reflected on their use of different types of feedback, for example 
giving teacher-centered feedback on weak points, followed by a practice activity. As one teacher 
wrote ‘Lack of active participation [in teacher feedback] is addressed by immediately doing a 
focused practice.’ Another common practice that emerged from the teachers’ comments was for 
the students do Self-Check followed by teacher centered feedback. This choice was clearly 
reflected in one student’s comment, ‘I think feedback is very effective, especially combining 
Self check and Lecture. I have a better understanding of my weak points subjectively and 
objectively.’  In addition, feedback as being a reflective teaching choice dependent on students’ 
needs was another reason given for mixed feedback; ‘I think students have different learning 
styles and using a combination of the three raises students’ awareness about what they are doing 
in different ways.’ 
For the statements that asked students and teachers to rate how important it is to do each 
type of feedback activity after a discussion, students in all cases agreed that the feedback 






Figure. 1.4 Self Check 
 
Agreement among teachers was more varied than students, with a greater standard deviation (fig 
1.4). By disagreeing, about 20% of teachers were indicating that their use of this method is 
limited. Though there was strong agreement among the students that it is important to use this 
method (fig 1.4) only 12% chose this as their preferred form of feedback (fig 1.3). From their 
qualative statements, some students suggested that the self-checks helped them to identify their 
weak points and allowed them to act on these points. The Self-Check sheet with the functions 
and example phrases meant that some students could identify the gap in their production and 
refocus for the next activity. However some students said that they were unable to determine for 
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themselves what their weak points were and how to overcome them in the next activity. 
Teachers who used Self-Check feedback wrote that this involves the students more as part of a 
communicative reflective process. ‘Self-Check is a good way to make students reflect and notice 
what they could/couldn’t do, and by actually telling this to their partner, they become more 
aware of their strengths and weaknesses.’ Also, supplementing Self-Check activities with 
teacher centered feedback was mentioned often.  One teacher commented that ‘I want students to 
think about their own performance. However, I also often tell them what I think as well, to 





Figure 1.5 Practice 
 
Both teachers and students agreed that active practice as part of feedback is important (fig 1.5). 
The recurring theme of students’ comments was how practice enables them to learn how to use 
the function phrases, as one student commented, ‘It is easy to think but it doesn't make sense 
unless we practice and acquire the function.’ Another student wrote how practice aids retention, 
‘Even though I get the Self-Check and Lecture it is very hard for me to remember the point 
unless we actually use it. If I do practice or review it becomes engrained.’  This understanding of 
the effectiveness of practice was also reiterated in some of the teachers’ comments. As one 
teacher put it, that while Self-Check and Lecture raise students’ awareness of strengths and 
weaknesses ‘…I do not believe that this has a direct impact on performance if students are not 
given the opportunity to practice.’ Other aspects of improving performance through practice 
were that practice gave teachers immediate opportunities for intervention and assistance. Some 
other interesting reflections were that practice ‘seems to have the greatest immediate effect on 
student performance.’ and ‘…through practice the function/skill goes from awareness to 










Figure 1.6 Lecture 
 
Though students clearly favor Lecture feedback (fig 1.6), teachers did not strongly agree that this 
type of feedback is important, indicative that teachers use more student centered approaches to 
maximize student participation as part of the general approach of EDC discussion classes. Some 
students may not notice or recall all of their function usage, especially when they are focusing on 
the meaning and content of their message. Which may explain their preference of lecture over 
self-checks, as one student reflected, ‘I can't be conscious about my weak points in discussion 
sometimes.’ There was also some agreement in teacher and student comments, that the teacher 
can notice what the students do not notice or do not know. Also a common shared belief 
emerged that the teacher is the expert in the use of the functions. As well as this, teachers are 
also managing feedback with their general lesson plan which includes timing for each activity.  
One reason given by teachers for using teacher centered feedback was time constraints. The 
teacher can give clear and quick feedback before moving on to the next activity. Some teachers 
also said that they preferred teacher centered feedback at the start of the course, as one teacher 
noted ‘This sets a standard for the expectations in the class and a framework for how to evaluate 
discussions.’ Another teacher commented ‘Early in the semester, I give a lot of teacher-centered 
feedback, but move towards more self-assessments as the term progresses.’ In my opinion, the 
shift from teacher centered lecture feedback, which provides verification of student success and 
instruction on how to improve, to more student-centered feedback, in terms of self-check 
activities and practice activities, represents a gradual removing of scaffolding and an increase in 
student autonomy and self-directed learning. 
 
DISCUSSION 
Do conscious raising activities such as students evaluating feedback and expressing their 
beliefs, increase the effectiveness of feedback?  
The questionnaire was intended to raise student awareness of feedback practices. By asking 
students to reflect on classroom practice it can be suggested that students begin to identify more 
with different teaching practices, and that this process strengthens the connection between the 
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use of feedback and their own improvement. And, it can be suggested that, by involving the 
students and mediating their understanding of feedback techniques, their motivation became 
more self-regulated during the feedback process which also improved their performance. In all 
cases, classes that received feedback and answered the consciousness raising questionnaire 
outperformed those classes that did not. Though the sample size is small, the results show that 
wider research into raising students’ awareness of feedback may increase its effectiveness. 
 
By the end of a course what similarities and differences are there between instructors and 
students’ beliefs about feedback?  
The standard deviation of teachers was much greater than that of the students reflecting the 
variety of teaching practices, methods and techniques that instructors use. Though many 
instructors can identify a preference most qualified this by saying that they use a variety of 
techniques when giving feedback. It should be noted that the student participants were all from 
my classes, and given that the response of instructors to the end questionnaire was varied, further 
study should be undertaken to compare the opinions of students from different classes. Some 
teachers have also been conducting research focusing on the effectiveness of different feedback 
approaches. A study of self-assessment to improve learners’ performance by K.Yokomoto 
(2011) found that ‘self-assessment can be used effectively to enhance learners’ awareness of 
their lesson objectives, to help learners identify their strengths and weaknesses, and to facilitate 
the development of their discussion skills.’ One conclusion that can be drawn here is that an 
effectively designed and implemented approach by a skilled teacher will result in increased 
motivation and an improvement in performance. 
Students still seem pretty certain that Lecture feedback is the most effective way to 
learn. This may be representative of a difference in beliefs about language as ‘Knowledge’ and 
language as ‘Communication.’ With the students believing that their improved knowledge of 
language facilitates their communication, and teachers believing that students’ active 
communication improves their knowledge of language. The belief of the teachers in student 
centered activities may in part reflect the possible shift from an ‘acquisition’ metaphor, to a 
‘participation’ metaphor Sfard (1998), that students experience as part of the EDC program. 
 
CONCLUSION 
Based on the two parts of this research project, It can be suggested that an understanding of our 
students beliefs about learning can positively influence exploratory practice in the classroom. 
And that by working with the students to understand these issues brings an element of 
reciprocity into the learning environment which may increase student motivation. Though this 
paper supports the findings of studies surveyed by Richardson (2011), that Japanese students’ 
beliefs about language learning differ from those of their teachers, students were able to value 
each of the different feedback methods. Feedback was broken into three components of Lecture, 
Self-Check and Practice, but it clearly emerged from both student and teacher comments, that an 
approach to feedback that incorporates all three components will better serve the learning needs 
and expectations of the students, and that a combination of student and teacher centered 
feedback may produce the best improvements in student performance. What the study does not 
explore is the effectiveness off each type of feedback, and possible negative effects of feedback. 
Shute (2008) citing two meta-analysis of feedback found that in one third of the total studies 
‘..feedback that is construed as critical or controlling …often thwarts efforts to improve 
performance.’ Other factors that can lead to lower levels of learning and reduced motivation, are 
uncertainty and cognitive load as well as feedback that is too long or complicated, which means 
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that learners will not pay attention to it. Further research is needed into both the positive and 
negative effects of performance orientated feedback. One current strand of research and practice 
that can provide an adaptable working framework is that of Formative Feedback. In which a 
cyclical feedback strategy is applied to the classroom. The teacher applies a strategy of 
Monitoring students’ production, Diagnosing a gap in performance and a desired level or goal, 
Giving Feedback, and then Allowing for Growth in the form of a learning activity, and finally 
Reassessing and Celebrating improved performance, Tuttle & Tuttle (2012). Continued research 
into the effectiveness of different feedback methods will deepen our understanding of bringing 
about positive change in the classroom. Whatever approach is undertaken by teachers in 
assessment of the learning situation, acknowledging that students are stakeholders in the lesson 
is, in my opinion an important consideration. So by giving the students a choice and a voice in 
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Feedback 1:  Self Check 
 
I understood clearly.     Yes No Maybe 
I could improve in the next activity.  Yes No Maybe  
I learnt something new from the feedback.  Yes No Maybe 
I like this feedback.          Yes No Maybe  
 
Feedback 2: Lecture      
 
I understood clearly.     Yes No Maybe 
I could improve in the next activity.  Yes No Maybe  
I learnt something new from the feedback.  Yes No Maybe 
I like this feedback.          Yes No Maybe 
   
Which type of feedback do you like more? Lecture or Practice? 




Figure 1.1. Student Questionnaire on Feedback Choices 
 
Statement Awareness Raising Purpose of 
Statement 
I understood clearly Students should listen and actively try to 
understand the feedback given to them. 
Feedback is accessible and understandable. 
I could improve in the next activity Students should be self directed in using the 
feedback after it is given. Feedback facilitates 
improvement. 
I learnt something new from the feedback Students should notice and focus on what they 
need to improve. Feedback builds upon existing 
skills. 
I like this feedback Students are stakeholders in the lesson. 
Feedback is based on learning needs and 
learning styles. 
